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CO ET ISS AB 
INTERACTION Grades 7-9 
INTERPERSONAL 
GIVES DIRECTIONS CLEARLY 


PRE-OBJECTIVE : Given orally examples of vague directions, 
the learner will identify problem areas 
which make the directions difficult to 
follow. 


PERFORMANCE 
OBJECTIVE : Given oral directions which are ambigu- 
ous, the learner will identify and 
describe in writing two ambiguities which 
make the directions difficult to follow. 


EXERCISE 1 


DIRECTIONS: Listen to the directions your teacher will 
give you. Then write down two problems which would make 
the directions difficult for you to follow. 


TEACHER INSTRUCTIONS: (Teacher reads) Take out five 
Sheets of notebook paper and a pencil. In the corner of 
each sheet write your name (last name first) and today's 
date. Number the pages for 50 questions. 


Possible answer: 


1. In which corner of each page should name and date be 
written? 
2. In what way should the pages be numbered? 


EXERCISE 2 


DIRECTIONS: Listen to the directions your teacher will 
give you. Then write down two problems which would make 
the Girectrtous ditt cult tor you to £61 low. 


TEACHER INSTRUCTIONS: (Teacher reads) The assignment is 
to report on our class trip. It must be five pages and 
should describe everything we saw. The assignment is 

due next week. 


Possible answer: 
1. Is the report to be five pages written (or typed) in 


ink or pencil? 
2. On what day is the assignment due? 


Bee Olena 
INTERACTION Grades 10-12 
INTERPERSONAL 
GIVES DIRECTIONS CLEARLY 
PRE-OBJECTIVE : Given a description of a specific task, 


the learner will give oral directions to 

a group of classmates who must follow | 

the directions to complete the task. 
PERFORMANCE : 

OBJECTIVE : Given a diagram of a simple geometric 
figure and five minutes for preparation, 
the learner will give oral directions 
to a group of five classmates who must 
follow the directions and reproduce the 
figure on paper. (Maximum 10 minutes) 
Criteria: At least three of the five 
classmates accurately draw the figure. 


EXERCISE 1 


DIRECTIONS: Look at the diagram you have been given by 
your teacher. You will be asked to orally describe to 

five classmates how to draw the figure. Take five minutes 
to prepare. Then sit with your back to the group. Direct 
them one step at a time in drawing the figure you have. 

You may repeat directions when asked to do so. Do not 
answer any other questions. You will be evaluated on the 
basis of how many of the group's drawings are accurate 
reproductions of your original figure. You will be stopped 
at the end of 10 minutes. 


TEACHER INSTRUCTIONS: Divide the class into groups of 

six (five group members and one learner). Inform the 
learner of what he will be doing, and tell him to use the 
next five minutes to prepare. During this time, instruct 
the rest of the group to: (1) not tell the learner how 
well or badly they are progressing in making the drawing; 
(2) not compare or look at each other's drawings; (3) ask 
only questions aimed at getting the learner to repeat 
information. 

Following the exercise, you might lead a class dis- 
cussion in which the difficulties and feelings related to 
giving and following directions of this type are described 
and discussed. 


EXERCISE 2 


DIRECTIONS: Look at the diagram you have been given by 
your teacher. You will be asked to orally describe to 
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five classmates how to draw the figure. Take five minutes 
to prepare. Then sit with your back to the group. Direct 
them one step at a time in drawing the figure you have. 
You may repeat directions when asked to do so. Do not 
answer any other questions. You will be evaluated on the 
basis of how many of the group's drawings are accurate re- 
productions of your original figure. You will be stopped 
at the end of 10 minutes. 


TEACHER INSTRUCTIONS: Divide the class into groups of six 
(five group members and one learner). Inform the learner 
of what he will be doing, and tell him to use the next 

five minutes to prepare. During this time, instruct the 
rest of the group to: (1) not tell the learner how well 
or badly they are progressing in making the drawing; 

(2) not compare or look at each other's drawings; (3) ask 
only questions aimed at getting the learner to repeat 
information. 

Following the exercise, you might lead a class dis- 
cussion in which the difficulties and feelings related to 
giving and following directions of this type are described 
and discussed. 


Rie era Fat 
INTERACTION Grades 4-6 
INTERPERSONAL 
IDENTIFIES COMMON INTERESTS 
PRE-OBJECTIVE : Having chosen a picture of a place or 


activity, the learner will contribute 
personal feelings and information in a dis- 
cussion group aimed at identifying common 
interests. 


EXPERIENTIAL 
OBJECTIVE : Having chosen a picture of a place or 
activity about which he feels positively, 
the learner will contribute personal feel- 
ings and information in a discussion group 
(four members) aimed at identifying common 
interests among group members. 


EXERCISE 1 


DIRECTIONS: Your teacher will show you a number of pictures 

of places. Choose the picture of a place that you would like 
to go to or have enjoyed going to in the past. You will 
discuss the picture you've chosen with three of your classmates. 
Try to discuss experiences and feelings you have in common 

with other group members in your discussion about the pictures. 


TEACHER INSTRUCTIONS: Compile a wide variety of pictures of 
places. Have each student choose a picture, based on his 
positive feelings for certain types of places. Divide the 
class into groups of four. Encourage and stimulate discussion 
that will bring out common interests. 


EXERCISE 2 


DIRECTIONS: Your teacher will show you a number of pictures 
of activities. Choose the picture of an activity you would 
enjoy doing or have enjoyed doing in the past. You will 
discuss the picture you've chosen with three of your class- 
mates. Try to discuss experiences and feelings you have in 
common with other group members in your discussion about the 
pictures. 


TEACHER INSTRUCTIONS: Compile a wide variety of pictures 

of activities. Have each student choose a picture, based on 
his positive feelings for certain types of activities. Divide 
the class into groups of four. Encourage and stimulate 
discussion that will bring out common interests. 


Beis V2.02 
INTERACTION Grades 7-9 
INTERPERSONAL 
IDENTIFIES COMMON INTERESTS 
PRE-OBJECTIVE : Given a structured situation, the learner 


will identify interests he has in common 
with other interactants by providing and 
eliciting personal information. 


EXPERIENTIAL 

OBJECTIVE : Grouped with four to six classmates who 
have a specific common experience or 
opinion, the learner will participate in 
a 10 minute discussion to identify re- 
lated common interests with group members 
by providing and eliciting personal in- 
formation. 


EXERCISE 1 


DIRECTIONS: You will have 10 minutes to talk with other 
people in your group. In the discussion try to identify 
experiences and feelings you have in common with other 
group members. Discuss the past experiences that you have 
written down and how they have reinforced the value state- 
ment your group chose. Try to find common interests that 
exist among the group members. 


TEACHER INSTRUCTIONS: Write the list of value statements 

on the blackboard. Tell the students to write down the 
statement which they relate the most to their own feelings. 
Divide the class into groups of four to six members, putting 
those who have chosen the same statement in a group together. 


Value statements: 


(1) to be generous toward others 
(2) to be my own boss 
(3) to have understanding friends 


Instruct the students to think about the value statement 
at home that evening and to write down feelings and past 
experiences related to the value. This should aid in 
making the discussions more valuable. 


EXERCISE 2 
DIRECTIONS: You will be having a 10 minute discussion in 
your group centering around your common experience of being 


the oldest, middle, youngest or only child in your family. 
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In the discussion try to identify experiences and feelings 
you have in common with the other members of your group. 

You might discuss past experiences and relate them to others' 
similar experiences. Try to find out common interests or 
feelings that exist among the group members. 


TEACHER INSTRUCTIONS: Have the students write down whether 
they are the oldest, middle, youngest or only child in 
their family. Divide the class into groups of four to six 
members based on same birth order. Tell the students to 
think about feelings and experiences related to their place 
in the family. This should aid in making the discussions 
more valuable. 


$v1.03 701 
INTERACTION Grades 7-9 
INTERPERSONAL 
LISTENS WITHOUT INTERRUPTING 
PRE-OBJECTIVE : Given a role playing situation in which 


the learner is interrupted, he will discuss 
his feelings about being interrupted. 


PERFORMANCE 
OBJECTIVE : After participating in a three-six minute 

role playing activity in which the learner 

is continuously interrupted by other 

participants, the learner will orally 

describe: 

(1) his personal feelings about being 
interrupted, and 

(2) how his message was affected as a 
result of the interruptions. 


EXERCISE 1 


DIRECTIONS: Prepare (outside of class) a three-six minute 
speech explaining a process such as how to make brownies, 

build model planes,play chess, etc. You will be asked to 

stand in front of class to explain this process. 


TEACHER INSTRUCTIONS: Choose three or four classmates to 
interrupt the learner continuously. (They might ask 
questions, ask him to repeat, to speak louder, disagree 
with his explanation, etc.) At the end of the speech, the 
learner will orally describe his personal feelings about 
being interrupted and how being interrupted affected his 
message. 


EXERCISE 2 


DIRECTIONS: Prepare a three-six minute speech taking a 
position on some issue (e.g., who should be. president, 
where the class should go on the next field trip, who is 
superior - boys or girls, etc.) You will be asked to 
deliver this speech in front of the class. 


TEACHER INSTRUCTIONS: Choose several classmates to interrupt 
and disagree with the speech. At the end of the speech 

the learner will explain orally: (1) his personal feelings 
about being interrupted, and (2) how being interrupted 
affected his message. 


Epes BA a, 
INTERACTION Grades 7-9 
INTERPERSONAL 
ASKS FOR CLARIFICATION 
PRE-OBJECTIVE : Given a role playing situation in which 


vague information is presented, the 
learner will ask questions designed to 
clarify the material that is unclear. 


EXPERIENTIAL 
OBJECTIVE : Given a role playing activity (four to 
six minutes) in which a classmate pre- 
sents vague information, the learner will 
ask questions designed to clarify the 
material that is unclear. 


EXERCISE 1 


DIRECTIONS+s®@* Chald 

You will be participating in a role playing conversation with 
another student. You are to play the role of a child just 
arriving home from school. You are having a conversation with 
your "parent." It is your job to give vague, unclear an- 
Swers to each question asked of you. 


Parent 
You will be participating in a role playing conversation 
with another student. You are to play the role of the 
parent who is interested in what your child did in school 
today. Your child has just come home and you are to ask 
questions aimed at finding out what your child did (in 
English class, what his math exam grade was, what he ate 
for lunch or what he did during P.E.). Do not go on to 
another question before finding out a clear answer to your 
previous question. 


TEACHER INSTRUCTIONS: Divide the class in half. Assign 
half the class to play the role of “child" and the other 
half to play the role of "parent." If there is an extra 
person, asSign him the role of "child." Given each half of 
the class the appropriate directions and pair them up-- 

one “parent" and one "child" in a pair. If there is an 
extra "child", assign two "children" to one "parent" to 
work together. 


EXERCISE 2 
DIRECTIONS: Student 
You will be participating in a role playing conversation with 


another student. You are to play the role of a student in 


-continued- 


ie Gat 


the school principal's office. You are having a conversa- 
tion with the principal. You are there because you caused 
a disruption in your English class. It is your job to give 
vague, unclear answers to each question asked of you. 


Principal 
You will be participating in a role playing conversation 
with another student. You are to play the role of the 
school principal. A student was brought to your office by 
an eighth grade English teacher. The student caused a dis- 
ruption in her classroom. It is your job to ask questions 
aimed at finding out what kind of disruption was caused, 
how this student was involved, and why it was caused. Do 
not allow any questions to go unanswered, or to be answered 
vaguely. Question the student until all answers are clear- 
ly explained. 


TEACHER INSTRUCTIONS: Divide the class in half. Assign 
half the class to play the role of "student" and half the 
class to play the role of "principal." If there is an 
extra person, assign him the role of "Student." Give each 
half of the class the appropriate directions and pair them 
up--one "student" and one "principal" working together. 

If there is an extra "student" assign two "Students" to one 
 OEanerpa ls." 
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INTERACTION Grades 10-12 
INTERPERSONAL 
USES APPROPRIATE RESPONSE STYLE 
PRE-OBJECTIVE : Given written messages and corresponding 


responses, the learner will identify 
response styles. 


PERFORMANCE 
OBJECTIVE : Given a written message and five possible 
responses, the learner will identify the 
style of each response as: (1) evaluative, 


(2) interpretative, (3) supportive, (4) 
probing, or (5) understanding. 
Criteria: Correct identification of at 
least three of the five responses. 


EXERCISE 1 


DIRECTIONS: Read the message and five possible responses 
given below. Identify the type of response by writing 

'E’ ‘(evaluative)  'I4Ss (interpretative), 4S! (supportive), 
'P' (probing), or 'U' (understanding) next to the number of 
each response. 


Message: 

Girl: "I tell you I hate my father, I hate him! I 
hate him! I hate him! And there's no reason for it. He 
is a minister -- a good and righteous man. He has never 
laid a hand on me -- but I have this terrific feeling 
against him -- and it makes me feel so terrible because -- 


there is no reason for it. It's a sin to hate your father -- 
especially if you don't have any real reason for it. I... 
it worries me." 


Responses: 


Ll. I°*don't biame* you" tor feeling ‘quailty, abouw Nacing aim, 
especially since you can't figure out what he has done 
to make you hate him. And then, too, even though you 
see only your hatred of him, I bet that underneath it 
you have some love for him, and this plays a part in 
your feelings of guilt. 

2. Awhile ago I felt the same way, but I hated my mother. 
I guess lots of kids do. I just avoided her for 
awhile until things settled down, and things are fine 
now. 

3. It's really strange that you feel that way. You should 
get things straightened out. A good relationship with 
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your father is a great thing. 

4. You're worried that you hate your father without reason 
and yet feel sinful for hating him. 

5. What's your father like? You say he's never hit you, 
but maybe he has not let you do a number of things you 
wanted to do. What do you think? 


Answers: 


Oe WN 
VGORmNH 


EXERCISE 2 


DIRECTIONS: Read the message and five possible responses 
given below. Identify the type of response by writing 

'E' (evaluative), 'I' (interpretative), 'S' (supportive), 
'P' (probing), or 'U' (understanding) next to the number of 
each response. 


Message: 


Boy: "I have the queerest feeling. Whenever anything 
good happens to me -- I just can't believe it. I act as 
though it never happened. And it worries me. I wanted a 
date with Myrtle -- and I stood around for weeks before I 
got up enough courage to ask for a date, and she said 
"yes" -- and I couldn*t believe it -- so much so that I 
didn't keep the date." 


Responses: 


1. You've got to get with it and get a more realistic idea 
about women. They're human, too, you know, and want 
dates just as much as you do. 

2. It just doesn't seem real when something good happens 
tO; you? 

3. You have probably denied to yourself so strongly that 
anything good could happen to you that when it does, 
it seems unreal. 

4. Maybe these feelings of unreality are connected with 
a particular area of your life. What do you mean when 
you say, "Whenever anything good happens to me"? 

5. It's not a big thing. Lots of people get the same kinds 
ef feelings. You"Il snap out. of it. 


-continued- 


Answers: 
Al E 
2 U 
3 I 
4 P 
5 S 
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INTERACTION Grades 7-9 
INTERPERSONAL 
ANSWERS QUESTIONS CLEARLY AND DIRECTLY 
PRE-OBJECTIVE : Given a question with various answers, 


the learner will identify the answers that 
were clear and direct. 


PERFORMANCE 
OBJECTIVE : Given a written question and three pos- 
sible answers, the learner will identify 
in writing the answer that is the most 
clear and direct and explain his choice. 


EXERCISE 1 


DIRECTIONS: Read the following question and mark the 
response you feel is the most clear and direct. Explain 
your choice. 


Question: What do you think of the President of the U. S.? 


Responses : 


1. I think he needs to do something about the economy. 

2. He's OK, I guess. I wish he hadn't signed that new 
waxe biel. 

3. I think he is an effective, strong leader, who will 
help the country solve its economic difficulties. 


Answer: #3--The answer is direct and gives the needed 
information. 


EXERCISE 2 


DIRECTIONS: Read the following question and mark the 
response you feel is the most clear and direct. Explain 
your choice. 


Question: How do you like living in Florida? 


Responses: 


1. It's better than some states I've lived in. 

2. I love living here. The climate and the casual life 
style make Florida ideal. 

3. Florida has a lot to offer, if you like sunshine and 
beaches. 


Answer: #2--The answer is direct, clear and gives the 
needed information. 
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INTERACTION Grades 7-9 
INTERPERSONAL 
GIVES AN OPPORTUNITY FOR LISTENER RESPONSE 
PRE-OBJECTIVE : Given techniques for providing an oppor- 


tunity for listener response, the learner 
will demonstrate the techniques in a 
conversation with a partner. 


PERFORMANCE 
OBJECTIVE : Given five techniques for providing an 
opportunity for listener response, the 
learner will demonstrate at least two 
of the techniques in the course of a two 
to three minute conversation with a 
partner. 


EXERCISE 1 


DIRECTIONS: You will be participating in a two to three 
minute conversation with a partner. Your topic will be, 
"The best way to make a great sandwich--my way." Try to 
be aware of your partner and give him opportunities to 
speak. During your conversation demonstrate at least 

two of the following techniques for providing an opportun- 
ity for listener response. 


Technigues: 


1. Use eye contact. 

2. Use nonverbal cues asking for response such as ques- 
tioning expression, gestures with arms, hands, head. 

3. Ask a direct question. 

4. Use lead-in phrases that imply you want a response. 
"Tl suppose...) “ZOU SeEl....) sale Ouess.. .. 

5. Pause to give time for a response. 


TEACHER INSTRUCTIONS: Divide the class into pairs for the 
conversations. Both students in each pair are to be con- 
Sidered "learners" in this exercise, and both should be 
demonstrating at least two of the techniques for providing 
listener response. 


EXERCISE 2 


DIRECTIONS: You will be participating in a two to three 
minute conversation with a partner. Your topic will be 
"The most exciting game I know." Try to be aware of your 
partner and give him opportunities to speak. During your 
conversation demonstrate at least two of the following 
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techniques for providing an opportunity for listener 
response. 


Techniques: 


1. Use eye contact. 

2. Use nonverbal cues asking for response such as ques- 
tioning expression, gestures with arms, hands, head. 

3. Ask a direct question. 

4. Use lead-in phrases that imply you want a response. 
"LeBURDOSEs... .  ..OU. S@@.s.. 7-1 guess..." 

5. Pause to give time for a response. 


TEACHER INSTRUCTIONS: Divide the class into pairs for the 
conversations. Both students in each pair are to be con- 
Sidered "learners" in this exercise, and both should be 
demonstrating at least two of the techniques for providing 
listener response. 
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INTERACTION Grades 7-9 
INTERPERSONAL 
IDENTIFIES APPROPRIATE TIME/SITUATION FOR 
INITIATING CONVERSATION 
PRE-OBJECTIVE : Given a hypothetical situation, the 


learner will describe methods for 
initiating an interaction appropriate to 
that situation. 


PERFORMANCE 
OBJECTIVE : Given a description of a hypothetical 
situation, the learner will describe 
orally two methods for initiating an 
interaction in the given situation. 


EXERCISE 1 


DIRECTIONS: Orally describe at least two methods for 
initiating a conversation in the following situation. 


Situation: You are riding on a train. The boy sitting next 
to you 1S about your age. He is staring blankly out the 
window at the scenery. On his lap are two magazines: 


Caringenhor yous pod and Organic Gardening Made Easy. Under 
his feet is a small suitcase with a tag stamped Chicago. 
Possible Answers: Begin conversation by:(1) asking or 


commenting about the magazines; (2) commenting about Chicago 
or the scenery 


EXERCISE 2 


DIRECTIONS: Orally describe at least two methods for 
initiating a conversation in the following situation. 


situation: You, are waiting for a bus at the corner bus 
stop. A girl walks up carrying several large packages 
and bags from a local department store. 


Possible Answers: Begin conversation by:(1) helping her 
with packages; (2) commenting on shopping problems 
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INTERACTION Grades 7-9 
INTERPERSONAL 
IDENTIFIES APPROPRIATE TIME/SITUATION FOR INITIATING 
CONVERSATION 


PRE-OBJECTIVE : Given hypothetical situations the learner 
will identify the situation that provides 
the best opening for an initial communi- 
cation. 


PERFORMANCE 
OBJECTIVE : Given a written description of three 
hypothetical situations, the learner 
will identify in writing the situation 
that provides the best opening for an 
initial communication and defend his 
choice. 


EXERCISE l 


DIRECTIONS: Perhaps you have noticed a particular person 
in class and feel you would like to get to know him or 

her better. Read the following events and choose the one 
that would provide the best opportunity for starting a 
conversation. Write a brief statement explaining why your 
choice would be better than the others. 


Events: 


a) Your teacher has just given directions for a timed 
test. You notice this person is searching for a pen- 
cil. You offer him or her one and start a conversa- 
ion. 

b) Class is dismissed. On your way to your next class 
you see this person stopping for a drink of water. 

c) At lunch you see this person reading the school 
activities bulletin board. 


Possible answer: 
Situation (c) would provide more time than (a) or (b), 
and a greater opportunity for further conversation through 
discussion of bulletin board activities. 

EXERCISE 2 
DIRECTIONS: Pretend you are riding on a train and you 
feel like talking to someone. Looking around, you see 


the following people: 


-continued- 


AY ame: 


Geo tue 


a) A man busily studying papers in an open brief case 

b) Two people engaged in a conversation--listening for a 
moment, you realize they are talking about tennis, 
your favorite game. 

c) A man looking at the scenery through the train window 
with a book on his lap. 


Choose the situation you feel would provide the best 
opportunity to start a conversation and write a brief 
statement explaining why your choice would be better than 
the others. 


Possible answer: 


Choice (c). The man in (c) is free for conversation where- 
as in (a) and (b) the people are already involved in doing 
something. Conversation could begin with the scenery, 
riding trains, or his book. 
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INTERACTION Grades 1-3 
INTERPERSONAL 
EMPLOYS SITUATION TO INITIATE CONVERSATION 
PRE-OBJECTIVE : Given a role playing situation, the 


learner will use the situation to initiate 
communication with another interactant. 


EXPERIENTIAL 
OBJECTIVE : Given a one to three minute role playing 
activity, the learner will assume a new 
identity and initiate a conversation with 
another interactant. 


EXERCISE 1 


TEACHER INSTRUCTIONS: Begin by asking what each member of 
the class would like to be if he could be something other 
than himself. You might suggest a few examples (e.g., How 
about a cowboy? A princess?). Write the examples provided 
by class members on the blackboard and ask the students to 
imagine what they might talk about if they were these 
characters. Then ask various class members to pretend to 
be some of the characters and introduce themselves to the 
class giving their name and descriptions of themselves. 


Examples: 


"Howdy pardners. I'm Sheriff John Gun from Texas, 
fastest draw in the West. I wear a cowboy hat, two guns 
and spurs." 


"(Growl) My name is Gronk the space monster. I'm 
from a distant galaxy. I'm purple with three eyes and with 
my antennae I can read an earthling's thoughts." 


Now have two of the classmates (pretending to be the de- 
scribed characters) meet and have a conversation. You 
might suggest a scene consistent with the characters. 


Example: 


Cowboy and space monster meeting in a bunkhouse in the old 
West. 


Let the students use their imagination. If they are 
stuck, ask them questions to get them started such as "What 
would you do if you were a cowboy and a purple space monster 
walked in? Would you be afraid? Curious? Ask him 
questions? Explain your way of life?" 


-continued- 
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EXERCISE 2 


TEACHER INSTRUCTIONS: Begin by asking for examples of 
colors ("Look around the room for ideas."). Then write 
the suggested colors on the blackboard. Ask class members 
what they think of when they see particular colors (e.g., 


green -- grass, shade trees, cool water breezes- Or it 
may be spinach, peas, slimy, gooie). Have two classmates 
pretend they are colors (their choice). They are attend- 


ing The Rainbow Convention, a yearly meeting of all colors. 
Looking down at the world they are discussing what they 
have done over the year--what things they have put their 
COLOLD a71cO. 


Example: 


Conversation between Summer Green and Pumpkin Orange. 


Pumpkin Orange: Green, that's a nice job you did over 
there in Florida--you really covered the 
state with green trees and bushes and a 
touch of green in the water. Really 
looks like summer. 

Summer Green: Well, I guess I sort of represent summer. 
That's my busiest time--trees, bushes, 
plants, frogs--a lot of frogs and lizards. 
Makes me tired thinking about it all. What 
have you been doing Pumpkin Orange? 

Pumpkin Orange continues. 
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INTERACTION Grades 10-12 
INTERPERSONAL 
IDENTIFIES OPEN/CLOSED NONVERBAL COMMUNICATION 


PRE-OBJECTIVE : Given a role playing situation in which 
the roles are defined, the learner will 
identify examples of open/closed non- 
verbal communication. 


PERFORMANCE 

OBJECTIVE : Having observed a role playing situation 
in which three to six classmates perform 
specifically assigned roles, the learner 
will identify in writing at least three 
examples of open nonverbal behavior and 
at least three examples of closed nonver- 
bal behavior. 


EXERCISE 1 


DIRECTIONS: You will observe a role playing activity per- 
formed by your classmates. Note the open and closed non- 
verbal behaviors of each of the players. Write on your 
paper at least three examples of open nonverbal behavior 
and at least three examples of closed nonverbal behavior. 


TEACHER INSTRUCTIONS: Select three students to take part 
in the following role playing activity. Give each parti- 
Ccipant the following instructions and requirements for his 
role. 


Participant #1: You are at a party. You don't know many 

people and you feel uncomfortable, shy. You must exhibit 

each of the following actions: 

(1) Do not initiate (start) conversations. You may, 
however, briefly respond to others. 

(2) Avoid direct eye contact with others. 

(3) Fold your arms often and keep gestures few and in close 
to your body. 

(4) Keep your body angled slightly away from the others 
sitting or standing. 

(5) Cross your legs (angled away from others) when sitting. 


If your required actions are discouraged by another partici- 
pant, be subtle, (don't push/pull away) but always go 
smoothly back to your required actions. 


Participant #2: You are at a party. You are warm, friendly, 
open to everyone. You must exhibit each of the following 
actions: 
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(1) Move and lean toward the others, whether you are sit- 
ting or standing. 

(2) Use open armed gestures. 

(3) Use eye contact whenever possible. 

(4) Touch the other participants when speaking to them. 

(5) Initiate (start) most of the conversations. 


Participant #3: You are at a party. You are friendly and 
responsive to others. You must exhibit each of the follow- 
ing actions: 

(1) Nod your head in response to others. 

(2) Use many open armed gestures while responding. 

(3) Use eye contact whenever possible. 

(4) Lean or move in toward the speaker. 

(5) Initiate conversation if needed. 


The participants should be given three to five minutes for 
preparation. You should then arrange three chairs (in 
easy view of the class) to form a semicircle. 


Possible answer: 


Closed nonverbal behavior- Sally (1) avoided direct eye 
contact, (2) folded her arms and (3) kept her body facing 
away from others. 


Open nonverbal behavior- Tom (1) used a lot of eye contact 
and (2) leaned forward in his chair. Jack (3) nodded his 
head in response to others' comments. 


EXERCISE 2 


DIRECTIONS: You will observe three "still" scenes performed 
by your classmates. Note the open and closed nonverbal 
behaviors performed by each player. Write on your paper at 
least three examples of open nonverbal behavior and at 

least three examples of closed nonverbal behavior. 


TEACHER INSTRUCTIONS: Choose six students to exhibit open 
and closed nonverbal behavior in three "still" scenes, with 
two students in each scene. Tell each participant the 
body position he is to hold in the scene. Vary the direc- 
tions among the six students to include any three of the 
following closed nonverbal behaviors and any three of the 
following open nonverbal behaviors. 

Help each pair to get into the correct position. Have 
them hold the position from 30 seconds to one minute, giving 
the rest of the class adequate time to observe the positions. 
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Closed nonverbal behaviors: 


A. eyes cast downward 

B. arms crossed over chest 

C. body direction angled away from partner 
D. sitting, legs crossed 


Open nonverbal behaviors: 

A. -arms open, away from body 
B.. «darect.eve «contact 

C. sitting, bent forward 

D. body contact with others 


Answer: 


BA D,000. 


Correct identification of the behavior exhibited by each 


participant. 
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INTERACTION Grades 7-9 


INTERPERSONAL 
IDENTIFIES OPEN/CLOSED NONVERBAL COMMUNICATION 


PRE-OBJECTIVE : Given drawings of several communication 
situations, the learner will identify 
examples of open/closed nonverbal com- 
munication. 


PERFORMANCE 
OBJECTIVE : Given five drawings depicting different 
communication situations, the learner 
will identify and describe in writing 
two behaviors characteristic of open or 
closed nonverbal communication in the 
characters of at least one drawing. 


EXERCISE 1 


DIRECTIONS: Identify and describe in writing two behaviors 
characteristic of either closed or open nonverbal communi- 
cation in the characters of at least one of the following 
drawings (drawings on following page). 


Possible answer: 


Drawing #1. Both figures are exhibiting closed nonverbal 
behavior. Their arms are crossed, legs are crossed and there 
is no eye contact. 


EXERCISE 2 


DIRECTIONS: Identify and describe in writing two behaviors 
characteristic of either closed or open nonverbal communi- 
cation in the characters of at least one of the following 
drawings (drawings on page following drawings for Exercise 
Los 


Possible answer: 


Drawing #5. This figure shows closed nonverbal behavior, 
crossed legs, downcast eyes, picking at leg of trouser. 
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INTERACTION Grades 7-9 


INTERPERSONAL 
IDENTIFIES OPEN/CLOSED NONVERBAL COMMUNICATION 


PRE-OBJECTIVE : Given a role playing situation, the 
learner will demonstrate behaviors 
characteristic of open/closed nonverbal 
communication. 


PERFORMANCE 
OBJECTIVE : Given a role playing situation, the 
learner will demonstrate at least three 
behaviors characteristic of either open 
or closed nonverbal communication. 


EXERCISE 1 


DIRECTIONS: Read the scene description given below. Pre- 
pare and perform a pantomime of the scene in which you 
demonstrate at least three behaviors characteristic of 
open nonverbal communication. 


Scene: Crowded restaurant. Someone comes over and asks 
if he/she can sit down. 


Possible behaviors: 


1. Move and lean toward the other person, sitting or 
standing. 

2 Use open-armed gestures. 

3. Use eye contact whenever possible. 

4. Touch the other person when speaking to him/her. 


EXERCISE 2 


DIRECTIONS: Read the scene description given below. Pre- 
pare and perform a pantomime of the scene in which you 
demonstrate at least three behaviors characteristic of 
closed nonverbal communication. 


Scene: In a crowded airport waiting room. You have been 
told your plane will be delayed. All passengers are to 
wait for flight information. The person next to you starts 
a conversation. 


Possible behaviors: 

1. Avoid direct eye contact with others. 

2. Fold your arms often and keep gestures few and close 
to your body. 
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Keep your body angled slightly away from the other 
person whether sitting or standing. 

Cross your legs when sitting (angled away from other 
person). 
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INTERACTION Grades 10-12 
INTERPERSONAL 
IDENTIFIES AND USES APPROPRIATE BODY MOVEMENTS 
AND VOICE CONTROL 
PRE-OBJECTIVE : Given a role playing situation, the learner 


will demonstrate body movements and vocal 
qualities consistent with the role he is 


playing. 


PERFORMANCE 
OBJECTIVE : Given a role playing situation, the learner 

will perform a specific role (e.g, a 
character type or emotional state) and 
demonstrate body movements and voice 
qualities consistent with that role. 
Criteria: Use of at least one characteristic 
body movement and one characteristic vocal 
quality of the type being role played. 


EXERCISE 1 


DIRECTIONS: Read the character type given to you on a card. 
Think of body movements and voice qualities which that type 
would use. Act out this character in a one-two minute inter- 
view in which fellow students ask you questions. You will 

be judged on how well your body movements and voice qualities 
reflect the character you are role playing. 


TEACHER INSTRUCTIONS: Write one character type on each card. 
Distribute cards to students. 


Possible types: Hippie; wise old man/woman; high society 
Snob; villain. 


Sample questions: 
1. What TV shows do you find entertaining? 
2. What do you like to do for entertainment? (hobbies, 


sports, etc.) 
(Any opinion related questions would do.) 


Possible Behaviors: 


Wise old man/woman: 

Body Movements: 

A. lean over or use support 

B. use slow, shakey gestures 

Vocal Qualities: 

A. shakey, raspy voice 

B. mumbling or loud (for hard of hearing) 

C. long pauses (as if remembering or contemplating) 
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High Society Snob: 

Body Movements; 

A. erect posture, head tilted back 

B. well planned, graceful gestures 
Vocal Qualities: 

A. precise articulation 

B. uninterested voice with even pitch 


Villain: 

Body Movement: 

A. lower head and shoulders 

B. rub chin or hands occasionally (as in pondering evil deeds) 
C. glaring looks with eyes 

Vocal Qualities: 

A. low pitched 

B. loud volume with whispering alternately 


EXERCISE 2 


DIRECTIONS: Choose one of the emotional states listed below. 
Think of body movements and voice qualities which a person 
in that emotional state would use. Now write two-three 
short sentences on one of the topics listed on the black- 
board. Present your sentences to the class using body 
movements and voice qualities typical of the emotional 

state you are role playing. 


Emotional States: 


l. Nervous 
2a. ANGLY 
3c pexkClLtled 


TEACHER INSTRUCTIONS: Give each student a list of emotional 
states to choose from. List the topics on the blackboard. 


Sample Topics: 


1. places you've visited 

2.) YOUr. JOD 

3. your friends 

4. something good which happened to you 

5. something terrible which happened to you. 


Possible Behaviors: 


Nervous: 

Body Movements: 

A. jerky or shakey 

B. change positions often 
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Vocal Qualities: 
A. irregular pitch 
B. speak very rapidly 


Angry: 

Body Movements: 

A. Shake or tap feet 

B. use sharp, fast gestures 
C. breathe rapidly 

Vocal Qualities: 

A. exaggerated articulation 
B. loud volume 


Excited: 

Body Movements: 

A. a lot of moving around 

B. exaggerated wide gestures 
Vocal Qualities: 

A. loud volume 

B. Yrapid rate 
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INTERACTION Grades 7-9 
INTERPERSONAL 
IDENTIFIES AND USES APPROPRIATE BODY MOVEMENTS AND 
VOICE CONTROL 


PRE-OBJECTIVE : Given a role playing situation, the 
learner will demonstrate body movement 
and vocal qualities consistent with the 
role he is playing. 


PERFORMANCE 

OBJECTIVE : Given a role playing situation in which 
only gibberish and nonsense words may 
be spoken, the learner will convey a 
specific emotion or attitude through voice 
qualities and body movements. Criteria: 
A majority of the class writes down the 
emotion conveyed by the learner. 


EXERCISE 1 


DIRECTIONS: Choose one of the emotions given below. Use 
only your voice qualities and body movements and try to 
communicate that emotion to the class. In "talking" to 
the class, use only nonsense or gibberish words (no real 
words allowed). You will be judged on how well your 
voice qualities and body movements express the emotion. 


Possible emotions: 


Love/warmth/friendship 
Rear 

Anger 

Sadness 


TEACHER INSTRUCTIONS: Ask the class to identify the 
emotion the learner was trying to convey. Ask the class 
to vote on whether the learner conveyed the emotion 
adequately. 


EXERCISE 2 


DIRECTIONS: Choose one of the roles given below. Act out 
that role to the class. Use only your voice qualities 

and body movements to play the role. In "talking" use 
only nonsense or gibberish words (no real words allowed). 
You will be judged on how well your voice and body move- 
ments convey the emotion of the character in that role. 
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Possible roles: 


1. Housewife irritated with vacuum cleaner that won't 
work 

2. Little girl/boy playing happily with a puppy 

3. Boy who is afraid of dogs is trying to walk past a 
barking dog 


TEACHER INSTRUCTIONS: Ask the class to identify the 
emotion of the character in the role that the learner 
was trying to convey. Ask the class to vote on whether 
the learner conveyed the emotion of the character 
adequately. 
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INTERACTION Grades 10-12 
INTERPERSONAL 
IDENTIFIES AND USES APPROPRIATE BODY MOVEMENTS AND 
VOICE CONTROL 


PRE-OBJECTIVE : Given a sentence and several emotions, the 
learner will say the sentence varying his 
body movements and voice qualities each 
time to convey the different emotions. 


PERFORMANCE 

OBJECTIVE : Given a sentence, three specific emotions, 
and a brief practice period, the learner 
will say the sentence three times varying 
his body movements and voice qualities to 
convey each feeling. Criteria: At least 
two out of the three classmate judges will 
correctly identify each intended feeling 
from a written list. 


EXERCISE 1 


DIRECTIONS: Read the sentence and the three emotions given 
below. 

Sentence: I don't know where it is. 

Emotions: (1) anger, (2) excitement, (3) indifference 

Take a few minutes to practice saying the sentence using body 
movements and voice qualities to express each emotion. Then 
say the sentence aloud, the first time expressing anger, the 
second time expressing excitement and the third time expres- 
sing indifference. You will be judged by three fellow class- 
mates. 


TEACHER INSTRUCTIONS: Select three classmates to act as 
judges. For each repetition of the sentence the judges 
will be given the following choices. The judges will indi- 
cate the choice they feel identifies the intended emotion. 
At least two of the three judges must correctly identify 
each intended feeling. 


Judges' choices: 


lst Repetition 2nd Repetition 3rd Repetition 
A. understanding A. bitterness A. indifference 
B. anger B. indifference B. anger 
C. surprise C. excitement C. sadness 
EXERCISE 2 


DIRECTIONS: Read the sentence and the three emotions given 
below. 
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Sentence: John, could I see you this afternoon? 
Emotions: (1) affection, (2) anger, (3) shyness 


Take a few minutes to practice saying the sentence using 
body movements and voice qualities to express each emotion. 
Then say the sentence aloud, the first time expressing 
affection, the second time expressing anger, and the third 
time expressing shyness. You will be judged by three class- 
mates. 


TEACHER INSTRUCTIONS: Select three classmates to act as 
judges. For each repetition of the sentence, the judges 
will be given the following choices. The judges will indi- 
cate the choice they feel identifies the intended emotion. 
At least two of the three judges must correctly identify 
each intended feeling. 


Judges' choices: 


lst Repetition 2nd Repetition 3rd Repetition 
A. affection A. fear A. shyness 
B. excitement B. anger B. surprise 


C. disappointment C. indifference C. bitterness 
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INTERACTION Grades 4-6 
INTERPERSONAL 
CONTRIBUTES PERSONAL EXPERIENCES, DECISIONS AND FEELINGS 


PRE-OBJECTIVE : After going on a field trip, the learner 
will participate in a group discussion 
in which he describes what he learned or 
enjoyed about going on the trip. 


EXPERIENTIAL 
OBJECTIVE : In a class discussion following a field 
trip to a local point of interest (e.g., 
zoo, museum, factory, police station, 
etc.), the learner will describe what he 
learned or enjoyed about the trip. 


EXERCISE 1 


DIRECTIONS: Think about the field trip you went on. Try 
to remember the things you saw and did on the trip. Tell 
the class about the things that you learned about by going 
on the field trip. 


EXERCISE 2 


DIRECTIONS: Think about the field trip you went on. Try 
to remember the things you saw and did on the trip. Tell 
the class about the things that you enjoyed most about 
going on the field trip. 
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INTERACTION Grades 7-9 
INTERPERSONAL 
CONTRIBUTES PERSONAL EXPERIENCES, DECISIONS AND FEELINGS 


PRE-OBJECTIVE : Given a role to be played with classmates 
as respondents, the learner will contri- 
bute personal experiences, decisions and 
feelings. 


PERFORMANCE 
OBJECTIVE : Given a three minute role playing situa- 
tion with classmates as respondents, the 
learner will play a specific role, con- 
tributing personal experiences, decisions, 
and feelings. 


EXERCISE 1 


DIRECTIONS: Assume the role of a candidate running for 
president of the school Student Council. You will answer 
questions (asked by classmates) in a six-ten minute inter- 
view in which you should offer personal opinions, decisions, 
and feelings. 


Sample Questions: 


1. What are some specific problems existing between 

teachers and students? How do you feel they can be solved? 
2. What school projects would you like to see started? 
3. What qualifications do you have for this office? 


EXERCISE 2 


DIRECTIONS: Assume the role of a famous rock star. You 
will answer questions asked by members of the class ina 
six-ten minute interview, in which you should contribute 
personal experiences, decisions and feelings. 


Sample Questions: 


1. Who are some stars you feel affected your career? 
2. What type of music do you like to play? 
3. When and how did you become involved with music? 
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INTERACTION Grades 7-9 
INTERPERSONAL 
CONTRIBUTES PERSONAL EXPERIENCES, DECISIONS, AND FEELINGS 


PRE-OBJECTIVE : Given a list of sentences, the learner 
will identify those sentences contain- 
ing personal experiences, decisions, or 
feelings. 


PERFORMANCE 
OBJECTIVE : Given a written list of five sentences, 
the learner will mark those sentences 
which contain personal experiences, 
decisions, or feelings. 


EXERCISE 1 


DIRECTIONS: Put a check by each of the following sentences 
which contain a personal experience, decision or feeling. 


Sentences: 


1. The chairman will give his report after the meeting has 
been called to order. 

2. It was no fault of hers that the program was a failure. 

3. I met her in Boston many years ago, as you may have 
heard. 

4. We should have prepared for our examinations earlier. 

5. Mr. Smith, my teacher, has a large family. 


Answers) 27 3), 4 
EXERCISE 2 


DIRECTIONS: Put a check by each of the following sentences 
which contain a personal experience, decision or feeling. 


Sentences: 


1. My chief aim is to make life easier for the farmer. 

2. After the play was over, we walked home. 

3. From 1950 to 1960 enrollment at state universities 
doubled. 

4, James Hoban, the designer of the White House, was a 
native of Dublin. 

5. Manuscripts should be mailed' to the Managing Editor 
in Washington, D. C. 


Answers: 1, 2 
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INTERACTION Grades 10-12 
INTERPERSONAL 
CONTRIBUTES PERSONAL EXPERIENCES, DECISIONS, AND FEELINGS 


PRR-OBJECTIVE : Given a role playing situation in which 
the expression of personal opinions or 
thoughts is inhibited, the learner will 
discuss his own feelings related to com- 
municating in this situation. 


EXPERIENTIAL 
OBJECTIVE : Having participated in a three minute role 
playing situation in which the expression 
of personal thoughts and opinions is in- 
hibited, the learner will describe orally 
his own feelings related to communicating 
in this situation. 


EXERCISE 1 


DIRECTIONS: You will be given a situation and a role to 
play. Try to "become" the character you have been assigned. 
Say the things you think the character would say. 


TEACHER INSTRUCTIONS: Divide the class in half. Assign 
half the class to play the role of the “boss" and the other 
half to play the role of the "employee" (if there is an 
extra person, assign him to be an employee). Provide each 
half of the class with the appropriate character description 
found below (without letting the other half know their 
partner's role characteristics). Provide the situation 
description to all the students. Now assign all students 
their respective partners - one “boss" and one "employee" 
to work together (except if there is an extra “employee"- 
in which case assign two "employees" and one "boss" to work 
together). 

At the end of the exercise, bring all the students back 
together and ask each learner to describe orally his personal 
feelings related to communicating in a situation where he 
must express opinions and beliefs that he does not personally 
hold. 


Character descriptions: 


Boss: 


You are very friendly and warm. You have recently 
put new office rules and procedures into effect. You are 
trying to improve working conditions and work production. 
You are trying to find out an employee's feeling about how 
the new rules and procedures are working. Ask questions 
but assure the employee his answers won't affect his job. 
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You are interested in sincere, honest opinions. You feel 
that both employee and employer must work together equally 
to accomplish their common goal. 


Employee: 

Smile, be friendly. Agree with whatever the boss says. 
If he changes his mind, you change yours to agree with him. 
The old rules and procedures were good. The new ones are 
good and you wouldn't change a thing. If he makes a sug- 
gestion--respond that yes, you had considered that and it 
would be an improvement. 

You are afraid to express any opinion opposing the boss. 
You would like to find out what your boss's opinions are so 
you can agree with them. You want to avoid expressing any 
personal thoughts or feelings. 


Situation: 

The employee is asked to meet with the boss in his 
office. They are going to talk about the new office rules 
and procedures that have recently been put into effect. 
Some of these rules or procedures might pertain to: 

. coffee breaks 

. deadlines 

- Lunch stame 

telephoning prospective clients 
- Vacations 

- Sick leave 

forms and requisitions, etc. 
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EXERCISE 2 


DIRECTIONS: You will be given a situation and a role to 
play. Try to "become" the character you have been assigned. 
Say the things you think the character would say. 


TEACHER INSTRUCTIONS: Divide the class in half. Assign 
half the class to play the role of the "boss" and the other 
half to play the role of the "employee" (if there is an 
extra person, assign him to be an employee). Provide each 
half of the class with the appropriate character description 
found below (without letting the other half know their 
partner's role characteristics). Provide the situation 
description to all the students. Now assign all students 
their respective partners - one "boss" and one "employee" 
to work together (except if there is an extra "employee" - 
in which case assign two "employees" and one "boss" to work 
together). 

At the end of the exercise, bring all the students back 
together and ask each learner to describe orally his personal 
feelings related to communicating in a situation where he 
must express opinions and beliefs that he does not personally 


hold. -continued- 


Iv-41 


Sede t2.04 


Character descriptions: 

BOSS =’ 

1. You are very aggressive and somewhat of a tyrant. 

2. You are an authoritarian--you believe that everything 
must be done your way. 

3. You hold the attitude that things are either all good 
or all bad, with no middle ground. 


Employee: 

1. You want to keep your job. 

2. You want to make a good impression with the boss. 
3. You hope to receive a raise in the near future. 


Situation: 

The employee is in the coffee room during a morning 
break. The boss enters and sees the employee resting. 
Conversation begins with the boss making the following 
statement-- "Good morning. Work finished already? I hope 
you're not wasting too much company time!" The boss goes 
on to speak about the younger generation: they have no 
values, they do not want to work for a living, they have 
no morals and are spoiled by over indulgent parents. There 
is a widespread use of drugs, and they have no respect for 
anything. 
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INTERACTION Grades 7-9 
INTERPERSONAL 
CONTRIBUTES PERSONAL EXPERIENCES, DECISIONS, AND FEELINGS 


PRE-OBJECTIVE : Given paintings or sculptures to compare 
and contrast, the learner will contribute 
his thoughts and feelings in a discussion 
of the art works. 


EXPERIENTIAL 
OBJECTIVE : Given two paintings or two sculptures 
(or pictures of sculptures) to compare 
and contrast, the learner will contribute 
his thoughts and feelings about the 
paintings or sculptures in a class dis- 
cussion of the art works. 


EXERCISE 1 


DIRECTIONS: Your teacher will show you two paintings. In 
a discussion of the paintings, tell the class. your thoughts 
and feelings about each picture. 


TEACHER INSTRUCTIONS: Choose two paintings which express 
clear but contrasting emotions in a realistic manner. In 
order to set a framework for the discussion you might put 
a set of contrasting pairs of adjectives on the blackboard 
and have the students choose from these as a starting 
point for discussing their feelings about the paintings 
(e.g., quiet-boisterous, mean-kind, soft-hard, cheery- 
serious, calm-excited, etc.). 


EXERCISE 2 


DIRECTIONS: Your teacher will show you two sculptures. In 
a discussion of the sculptures, tell the class your thoughts 
and feelings about each sculpture. 


TEACHER INSTRUCTIONS: Choose two sculptures which express 
clear but contrasting emotions in a realistic manner. In 
order to set a framework for the discussion you might put 

a set of contrasting pairs of adjectives on the blackboard 
and have the students choose from these as a starting point 
for discussing their feelings about the sculptures (e.g., 
quiet-boisterous, mean-kind, soft-hard, cheery-serious, 
calm-excited, etc.). 
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INTERACTION Grades 4-6 


INTERPERSONAL 
CONTRIBUTES PERSONAL EXPERIENCES, DECISIONS AND FEELINGS 


PRE-OBJECTIVE : Given an informal discussion, the learner 
will relate a personal experience relevant 
to the-discussion topic. 


EXPERIENTIAL 
OBJECTIVE : Given a topic of personal interest for a 
small group discussion (six to eight 
members), the learner will describe orally 
a personal experience relevant to the 
topic. 


EXERCISE 1 


DIRECTIONS: You will be put in a group with six to eight 
of your classmates. Tell the group about the most fright- 
ening thing that has ever happened to you. Answer any 
questions that other students in the group ask you about 
what you said. 


EXERCISE 2 


DIRECTIONS: You will be put in a group with six to eight 
of your classmates. Tell the group about the funniest 
thing that has ever happened to you or the funniest thing 
you have ever seen. Answer any questions that other 
students in the group ask you about what you said. 
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INTERACTION Grades 7-9 


INTERPERSONAL 
CONTRIBUTES PERSONAL EXPERIENCES, DECISIONS, AND FEELINGS 


PRE-OBJECTIVE : Given an informal discussion, the learner 
will relate personal experiences relevant 
to the discussion topic. 


EXPERIENTIAL 
OBJECTIVE : Given a specific topic for a 15-30 minute 
small group discussion (three to six 
members), the learner will contribute 
personal experiences and feelings relevant 
to that topic. 


EXERCISE 1 


DIRECTIONS: You are to participate in a small group discus- 
sion with three to six classmates on the topic: "Careers." 
You will have two responsibilities: (1) to describe the 
career you would like to have and to explain why it appeals 
to you in a one to three minute presentation; and (2) to 
respond to other group members' presentations on their career 
choices by offering personal information and asking questions 
about the career choices they described. 


TEACHER INSTRUCTIONS: Prior to conducting this exercise, 
ask the learner to think about and/or research a career 
which he or she would like to have and to think of reasons 
that explain why that career appeals to him or her. 

Divide the class into small groups (three to six members). 
For phase 1 give the groups the topic: "Careers" and ask 
that each participant describe the career he or she would 
like to have and to tell why that career appeals to him or 
her. Group members should be given one to three minutes to 
describe and explain their career choice. 

For phase 2 instruct participants to offer personal 
information and ask questions about the career choices 
expressed by other group members in phase l. 

Give the learner the following guidelines for preparing 
his presentation of a career choice and for responding to 
others' career choices; 

1. what the career consists of 

2. how much training it requires 

3. what are forseen disadvantages 

4. how this career compares with other ones 

5. what the job availability of this career is 
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EXERCISE 2 


DIRECTIONS: Assigned by your teacher to a small group, 
participate in a 15 minute discussion on the topic: "Fund 
Raising Projects to Provide Money for a Class Field Trip." 
You should propose a project, giving your personal opinions 
and ideas. Your proposal should include: 


1. how much money the proposal will probably provide 
2. the manpower it will require 

3. the equipment it will require 

4. a location where the project can take place 


You should also give personal feelings and ask questions 
about other group members' proposals. 

At the end of the 15 minute discussion, you will make 
a one minute statement, summarizing what you feel would be 
the most reasonable project. 


TEACHER INSTRUCTIONS: Divide the class into small groups 
(three to six members). Instruct the groups to discuss for 
15 minutes the topic: "Fund Raising Projects to Provide 
Money for a Class Field Trip." Tell each participant to 
contribute his opinions and a proposal which should include 
the following: 


1. how much money the proposal will probably provide 
2. the manpower it will require 

the equipment it will require 
4, a location where the project can take place 


Also inst®sact participants to ask questions about the ideas 
presented by other group members. 

At the end of the 15 minute discussion, give each 
participant one minute to make a statement, summarizing which 
proposal the learner feels would be the most reasonable pro- 
ject. 
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INTERACTION Grades 4-6 
INTERPERSONAL 
CONTRIBUTES PERSONAL EXPERIENCES, DECISIONS, AND FEELINGS 


PRE-OBJECTIVE : Given material to work with, the learner 
will make an artistic creation and con- 
tribute his thoughts and feelings in a 
discussion of his creation. 


EXPERIENTIAL 

OBJECTIVE : Given a recording of music and painting 
materials, the learner will (1) paint 
an interpretation of his feelings (using 
shapes, lines, colors, and/or objects) 
while listening to the music, and (2) 
display his painting and discuss its 
meaning with the class. 


EXERCISE 1 


DIRECTIONS: Your teacher will play some music for you. 
While you listen to the music, paint a picture of how the 
music makes you feel. Paint things, shapes, lines and 
use colors which match your feelings. You then will be 
asked to show your painting to the class. Tell how the 
painting shows your feelings toward the music. Point to 
things in your painting and tell what they mean. Answer 
any questions the class has about your painting. 


TEACHER INSTRUCTIONS: Provide the students with painting 
material. Select a piece of classical music (e.g., the 
music from Walt Disney's Fantasia or another piece of 
classical music) and play it for the class. After the 
student has explained his painting, ask the rest of the 
class if they have questions about the painting. 


EXERCISE 2 


DIRECTIONS: Your teacher will play some music for you. 
While you listen to the music, paint a picture of how the 
music makes you feel. Paint things, shapes, lines and 
use colors which match your feelings. You then will be 
asked to show your painting to the class. Tell how the 
painting shows your feelings toward the music. Point to 
things in your painting and tell what they mean. Answer 
any questions the class has about your painting. 


TEACHER INSTRUCTIONS: Provide the students with painting 
Material. Select a piece of contemporary music (e.g., 
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Beatles, Santana, or another modern.selection) ‘and play it 
for the class. After the student has explained his paint- 


ing, ask the rest of the class if they have questions about 
the painting. 
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INTERACTION Grades 10-12 
ANALYSIS 
CONSIDERS GROUP TYPE 
PRE-OBJECTIVE : Given accurate group descrrptions, the 
learner will identify group types. 

PERFORMANCE 

OBJECTIVE : Given a short (25-100 words) description 


of a small group, the learner will select 
from a list of four alternatives the type 
of group described in the paragraph. 


EXERCISE 1 
DIRECTIONS: Read the following group description. 


Eight adults are gathered in a circular seating 
arrangement. Joe begins the conversation by saying, "The 
way prices are rising I don't know how I'll survive." 

Larry continues, "And I'm getting killed by taxes as 
well; I get angry thinking about it." 

"It always comes down hard on us," said Jane. 

The conversation continues along these lines for the 
remainder of the evening. 


Mark the choice that most accurately names the type of 
group described above. 


A. an educational group 

B. a therapy group 

Cy eecdeCalLnayetGeGaroup 

D. a problem solving group 


Answer: C 
EXERCISE 2 
DIRECTIONS: Read the following group description. 
A group role plays a situation in which they attempt 
to decide on a method of raising funds. After the role 
game, the group discusses the different types of roles 


found in small group communication situations. 


Mark the choice that most accurately names the type of group 
described above. 


A. a problem solving group 
B. a Cathartic group 
-continued- 
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C. a casual group 
D. an educational group 


Answer: OD 
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INTERACTION Grades 10-12 
ANALYSIS 
CONSIDERS GROUP PRODUCTIVITY 
PRE-OBJECTIVE : Given a hypothetical group situation, the 


learner will select the most appropriate 
means of evaluating productivity. 


PERFORMANCE 
OBJECTIVE : Given a brief description of a hypotheti- 
cal group situation involving task per- 
formance, the learner will select, from 
four choices, the method of evaluating 
productivity that is most appropriate to 
the situation. 


EXERCISE 1 


DIRECTIONS: Read the following description of a group 
situation involving performance of a task. Now read the 
four choices given below. Mark the choice which states 
the best method of evaluating the group's productivity. 


Situation: 


You are a member of a committee to investigate future 
trends in mass transportation for possible implementation 
in five years. Your group is to produce a report on the 
trends which includes specific recommendations for each. 


- Meeting a time deadline 
Meeting a space limitation 
- Production of the report 
Practicality of report 
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Answer: D 
EXERCISE 2 


DIRECTIONS: Read the following description of a group 
Situation involving performance of a task. Now read the 
four choices given below. Mark the choice which states 
the best method of evaluating the group's productivity. 


Situation: 

You and your fellow club members have just been in- 
formed that if you wish to receive funding from your 
school you must submit a copy of the club charter (which 
your club does not have) to the principal's office by noon 
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the next day. You are also informed that all clubs will be 
funded if they hand in a charter by noon. Your club meets 
and writes a charter. 


- Producing a good product 
Meeting a deadline 

- Accuracy of the product 
Neatness of the product 
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Answer: B 
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INTERACTION Grades 10-12 
ANALYSIS 
CONSIDERS GROUP NORMS 
PRE-OBJECTIVE : Given a group situation in which the 


learner has participated, he will des- 
cribe the established norms and give 
examples. 


PERFORMANCE 
OBJECTIVE : Given participation in several group 
situations, the learner will orally des- 
cribe two different norms for a group and 
provide one example of each norm. 


EXERCISE 1 


DIRECTIONS: You probably belong to several groups (e.g., 
family, church, scouts; =riends, “sailing club; etes)<, You 
may have noticed that some norms have been established with- 
in these groups. Be prepared to describe two norms you 

have observed and give one example of each norm. 


TEACHER INSTRUCTIONS: Discuss with the class some of the 
groups to which they belong (e.g., family, church, scouts, 
friends), and the idea of types of norms (e.g., leadership, 
voice, seating, language, emotional tone, etc.). Ask the 
learner to orally describe two norms he has observed in 
the groups to which he belongs, and give one example of 
each norm. 


Possible answer: 


1. Norm: Norm in family seating arrangement at mealtime 
Example: Each person in my family sits in the same 
place for each meal. 

2. Norm: Leadership norm during mealtime 
Example: My father usually begins conversations at 
dinner. 


EXERCISE 2 


DIRECTIONS: You have participated in several small group 
discussions since the beginning of this course. You may 
have noticed that some norms have been established within 
these discussions. Be prepared to describe two norms you 
have observed and give one example of each norm. 


TEACHER INSTRUCTIONS: Discuss with the class the ideas of 
normative behavior and types of norms. Lead a discussion 
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on some of the behaviors that have been exhibited by students 
during class discussion. Ask the learner to describe two 
norms he has observed and to give one example of each norm. 


Possible answer: 


1. Norm: There was a norm in seating arrangement 
Example: We all took about the same seats at each 
discussion. 

2. Norm: There was a leadership norm 
Example: John always started our discussion. 
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INTERACTION Grades 10-12 
ANALYSIS 
CONSIDERS GROUP NORMS 
PRE-OBJECTIVE : Given instructional material, the learner 


will describe common types of norms and 
their effect on group situations. 


PERFORMANCE 
OBJECTIVE : Given a lecture/discussion on group norms 
and their effects, and 30 minutes for 
writing, the learner will describe one 
common type of norm and at least two pos- 
sible effects of the™norm on group sit- 
uations. 


EXERCISE 1 


DIRECTIONS: You have heard your teacher talk about group 
norms and their effects. Now think of a common type of 
norm (a rule or standard for how people should act) and 
write 100-125 words describing one common type of norm. 
Also describe at least two possible effects of this norm on 
a group situation. Make the paper general with no specific 
examples. You may have 30 minutes to work. 


Possible answer: 


One common norm that occurs in groups involves leader- 
ship. Very often one or two people are looked upon and 
function as group leaders. Sometimes certain people ina 
group take leadership. This sometimes has a good effect 
Since it helps the group to function and the leaders help 
provide direction. Other times there are bad effects when 
a person who is more qualified to be a leader tries to 
help but then violates the leadership norm and produces 
conflict. Leaders who are leaders by accepted standards 
rather than selection by vote or appointment will value 
their position and may protect it in certain group settings. 


EXERCISE 2 


DIRECTIONS: You have heard your teacher talk about group 
norms and their effects. Now think of a common type of 

norm (a rule or standard for how people should act) and 
write 100-125 words describing one common type of norm. 
Also describe at least two possible effects of this norm on 
a group situation. Make the paper specific by using ex- 
amples. Relate the norm and the effects of the norm to a 
specific group. You may have 30 minutes to work. 
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Possible answer: 


My family has a norm concerning seating arrangement at 
the dinner table. Each of us sits in the same place at 
each meal. This is often helpful since it prevents fighting 
between my brothers and sisters about where they will sit. 
It also helps my mother set the table for us (my mother 
and father get coffee cups, we get glasses and the baby 
doesn't get a knife). Sometimes this norm causes trouble 
when a guest takes someone's seat or one of my brothers sits 
in my sister's chair to annoy her. She feels it is her 
chair and that he sits there to tease her. 
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INTERACTION Grades 10-12 
ANALYSIS 
CONSIDERS SUB-GROUPS 
PRE-OBJECTIVE : Given a hypothetical group situation, 


the learner will identify potential bene- 
fits and dangers of sub-group formation. 


PERFORMANCE 
OBJECTIVE : Given a description of a group situation 
(50-100 words), the learner will orally 
identify at least two possible henefits 
and two possible dangers of sub-group 
formation. 


EXERCISE 1 


DIRECTIONS: Read the situation description below. Think 
of two possible benefits of sub-group formation in this 
Situation. Also think of two possible dangers of sub-group 
formation. Be prepared to state your answers to the class. 


Situation: 


One hundred representatives of city governments meet 
to discuss and determine programs concerning urban renewal 
in their respective cities. It is decided that to facili- 
tate the discussion 10 groups of 10 people each should be 
formed. Each group will discuss different aspects of urban 
renewal. After meeting for three hours in sub-groups, the 


entire group will re-form and discuss the findings of the 
sub-groups. 


Possible benefits: 

1. Make the individual feel involved with a group and keep 
him from feeling alienated in the large group. 

2. More areas of discussion can be covered more efficiently 
in sub-groups. 

Possible dangers: 

1. It is possible that the sub-groups might get off the 
topic and not accomplish their task. 

2. The sub-groups may develop competitive feelings and 
then have trouble cooperating with each other. 

EXERCISE 2 
DIRECTIONS: Read the situation description below. Think 
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of two possible benefits of sub-group formation in this 
situation. Also think of two possible dangers of sub- 
group formation. Be prepared to state your answers to 
the class. 


Situation: 


An informal P. T. A. meeting is attended by 35 teachers, 
parents and school administrators. Cocktails and hors 
d'oeuvres are served. Conversations are unstructured and 
informal. There is a discussion that develops and spreads 
throughout the entire group concerning the.teacher's 
authority in the classroom. As the discussion develops, 
strong feelings are aroused and the group breaks into three 
sub-groups, each of which strongly supports a different 
opinion. 


Possible benefits: 


1. The benefits of the sub-group in this situation are 
quite limited but do exist. The individual's involve- 
ment would be quite high. 

2. Each individual would receive much support for his 
opinion from the sub-group. 


Possible dangers: 
1. The reduction of openness between sub-groups 


2. The possibility of a breakdown in communication channels 
between sub-groups 
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INTERACTION Grades 10-12 
ANALYSIS 
CONSIDERS GROUP MEMBERSHIP (ROLES) 
PRE-OBJECTIVE : Given a group role playing situation, 


the learner will identify the role of 
each member. 


PERPORMANCE 

OBJECTIVE : Given observation of a 15 minute role 
played discussion (six to eight members) 
in which the group members are assigned 
common roles discussed in class, the 
learner will correctly identify and 
describe in writing at least five of the 
eight roles. 


EXERCISE 1 


DIRECTIONS: You will be watching a role playing small 
group discussion. The situation will be a P. T. A. meet- 
ing in which the members are trying to decide how to 
raise money for the athletic programs. Write one or 

two sentences for each role in which you try to identify 
and describe the role each person in the group is playing. 


TEACHER INSTRUCTIONS: Select six to eight students to 
participate in a role playing discussion in front of the 
class. The students are to role play members of the 

P. T. A. deciding how to raise money for athletic programs. 
Each student should be assigned one of the following roles. 
NOTE: All roles should have been previously discussed in 
class. 


Roles: 


1. Initiator--starts discussion, leads into new areas 
of discussion. 

2. Evaluator--evaluates ideas and decisions as they are 
presented. 

3. Inhibitor--tends to be negative toward statements of 
others. 

4, Protector--defends positions and people regardless of 
his position. 

5. Organizer--all comments are directed toward getting 
details and ordering them. 

6. Summarizer--periodically summarizes what has been said. 

7. Joker--leads group away; all comments are humorous. 

8. Leader--controls group situation, establishes norms, 
guidelines and directions of group members. 
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EXERCISE 2 


DIRECTIONS: You will be watching a role playing small 
group discussion. The situation will be a student govern- 
ment executive board meeting in which the members are 
examining the dress code proposed by the principal. 

Write one or two sentences for each role in which you 

try to identify and describe the role each person in the 
group is playing. 


TEACHER INSTRUCTIONS: Select six to eight students to 
participate inia role playing discussion in front of the 
class. The students are to role play members of the 
student government executive board examining the dress 
code proposed by the principal. Each student should be 
assigned one of the following roles. NOTE: All roles 
should have been previously discussed in class. 


Roles: 


1. Initiator--starts discussion, leads into new areas 
of discussion. 

2. Evaluator--evaluates ideas and decisions as they are 
presented. 

3. Inhibitor--tends to be negative toward statements of 
others. 

4. Protector--defends positions and people regardless 
of his position. 

5. Organizer--all comments are directed toward getting 
details and ordering them. 

6. Summarizer--periodically summarizes what has been said. 

7.  Joker--leads group away; all comments are humorous. 

8. Leader--controls group situation, establishes norms, 
guidelines and directions of group members. 
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INTERACTION Grades 10-12 
ANALYSIS 
CONSIDERS AGENDA (PURPOSE OR GOALS) 
PRE-OBJECTIVE : Given a description of a group meeting 


which includes a stated goal, the learner 
will write an appropriate agenda. 


PERFORMANCE 
OBJECTIVE : Given a description. of a hypothetical 
group meeting which includes a statement 
of the goal of the meeting, and time to 
prepare, the learner will write an agenda 
for the meeting which is directed at 
accomplishing the goal. 


EXERCISE 1 


DIRECTIONS: Read the following description of a group 

meeting. Write an agenda for the meeting which would ac- 

complish the goal stated. Use the following steps as a 

guideline in preparing your agenda: 

(1) Consider the purpose of the meeting. 

(2) Decide what information needs to be talked about in 
the meeting to accomplish the purpose. 


(3) Put the information in a logical order, numbering them 
individually. 
(4) Check your agenda to make sure that all parts of it 


relate directly to accomplishing the goal, and that 
nothing has been left out. 


Description of group meeting: 


The city council is meeting to decide whether to 
renovate the high school or build a new one. There will be 
a variety of experts at the meeting as well as local groups 
who are in favor of one or the other alternative. The 
meeting has no time restriction and may be held over sev- 
eral days until the agenda is completed. 


Possible answer: (the student's response need not be this 
detailed) 


1. Definition of problem (i.e., Should we renovate or 
build a new high school?) 

- Facts collected by committee members from experts 

Limitations of decision (finances, practicality) 

. Arguments presented by local group spokesmen 

Re-definition of problem in light of facts, limitations 

and arguments 
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6. Various solutions offered and tested against limitations 

7. Solution selected; decision made 

8. Evaluation of decision before release to actuate 
building construction 


EXERCISE? 2 


DIRECTIONS: Read the following description of a group 

meeting. Write an agenda for the meeting which would ac- 

complish the goal stated. Use the following steps as a 

guideline in preparing your agenda: 

(1) consider the purpose of the meeting. 

(2) Decide what information needs to be talked about in 
the meeting to accomplish the purpose. 

(3) Put the information in a logical order, numbering them 
individually. 

(4) Check your agenda to make sure that all parts of it 
relate directly to accomplishing the goal, and that 
nothing has been left out. 


Description of group meeting: 


The Rotary Club is having an election meeting for the 
offices of president, vice-president and treasurer. No 
one has been nominated as yet. The meeting is scheduled 
for three hours. 


Possible answer: 


1. Open meeting and explain procedures, 10 minutes 
2. Open nominations for president, 10 minutes 
3. Open nominations for vice-president, 10 minutes 
4, Open nominations for treasurer, 10 minutes 
5. Two speakers allowed for each candidate. Speaking 
time to depend on the number of nominees. 
Total time for president, 60 minutes 
Total time for vice-president, 30 minutes 
Total time for treasurer, 30 minutes 
6. Vote and selection of new officers, 20 minutes 
7. Close meeting 
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INTERACTION Grades 7-9 
ANALYSIS 
RECOGNIZES THE IMPORTANCE, FUNCTION AND LEVEL OF FEEDBACK 
PRE-OBJECTIVE Given a role playing situation, the learn- 
er will analyze the reasons for the 
necessity of feedback. 


PERFORMANCE 
OBJECTIVE Given participation in a situation in 
which feedback is limited by channels of 
communication, the learner will orally 
describe two reasons for the necessity of 
feedback or examples of the effect of 


lack of feedback. 


EXERCISE 1 


DIRECTIONS: You will be discussing your favorite child- 
hood experience with a partner. Specific instructions 
will be given to you by the teacher. After the experience 
you will be asked to orally state two reasons for the 
necessity of feedback in communication. 


TEACHER INSTRUCTIONS: Divide the class into pairs and 

have each pair discuss their favorite childhood experience. 
Each of the pairs should be put in one of the communication 
Situations given below. Then divide the class into groups 
of six or eight members where pairs having had different 
situations comprise a group. A discussion should follow 
concerning their experiences, and each learner should 
provide two reasons for the necessity of feedback in com- 
munication. 


Situations: 

1. Talking back to back without touching each other 

2. Talking back to back, touching each other 

3. Looking at each other without talking (Sign language) 
4, Sitting back to back and writing notes to each other 
5. Facing each other and writing notes 


Possible answers: 


Regulates flow of conversation 
Determines extent of listening 
Provides information on accuracy of communication 
Provides emotional information 
Provides for greater efficiency in communication 
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EXERCISE 2 


DIRECTIONS: You will be discussing your favorite child- 
hood experience with a partner. Specific instructions 
will be given to you by the teacher, After the experience 
you will be asked to orally state examples of how the 

lack of feedback presented a problem. 


TEACHER INSTRUCTIONS: Divide the class into pairs and have 
each group discuss their favorite childhood experience. 
Each of the pairs should be put in one of the communication 
situations given below. Then divide the class into groups 
of six or eight members where pairs having had different 
Situations comprise a group. A discussion should follow 
concerning their experiences, and each learner should pro- 
vide examples of how the lack of feedback presented a 
problem. 


Situations: 


1. Talking back to back without touching each other 

2. Talking back to back with touching each other 

3. Looking at each other without talking (sign language) 
4. Sitting back to back and writing notes to each other 
5. Facing each other and writing notes 


Possible answers: 


1. I felt uncomfortable sitting back to back because I 
could not tell whether he was amused or bored by my 
story. 

2. I felt uncomfortable in continuing my story because 
I didn't know if he was listening to what I was saying. 


IV-64 


33001. BL 
INTERACTION Grades 7-9 
SMALL GROUP 
REPORTS INFORMATION ACCURATELY 
PRE-OBJECTIVE : Given specific information, the learner 


will accurately summarize and orally re- 
port the information. 


PERFORMANCE 
OBJECTIVE Given an article or selection, and 15 min- 
utes to prepare, the learner will sum- 
marize the information in an oral report. 
Criteria: In the summary the learner 
should: (1) report major events accurate- 
ly, (2) report major events in proper 
order, (3) present a summary which is 
understandable, (4) present a summary 
which does not omit major details, and 
(5) present a summary which does not 
include too much detail. 


EXERCISE 1 


DIRECTIONS: Read the newspaper article. Now use the next 
15 to 20 minutes to prepare an oral summary of the informa- 
tion in the article. You may take notes if you wish. You 
will be evaluated according to the following requirements: 
1. Were all major events reported accurately? 

2. Were they reported in proper order? 

3. Was the summary understandable? 

4. Was too much omitted? 

5. Was too much included? 

Read the whole article to the class. Then present your oral 
summary to the class. 


TEACHER INSTRUCTIONS: Instruct the students to each find 
one newspaper article of 150-200 words in length, and bring 
it to school on the next day. Put all the articles ina 
"hat" and have each student choose one. 

Following the presentation of each summary, a brief 
discussion might be held to evaluate the summary in terms 
of the criteria; or, you might choose to evaluate only some 
of the summaries orally and the rest on paper. 


EXERCISE 2 
DIRECTIONS: Read the selection. Now use the next 15-20 
minutes to prepare an oral summary of the information in the 
selection. You may take notes if you wish. You will be 
evaluated according to the following requirements: 
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Were all major events reported accurately? 
Were they reported in proper order? 

Was the summary understandable? 

Was too much omitted? 

Was too much included? 


Read the whole selection to the class. Then present your 
oral summary to the class. 


TEACHER INSTRUCTIONS: 
150 words from a textbook of an informative nature. 


Choose selections of approximately 


bute the texts to the students with the selections marked. 


Following the presentation of each summary, a brief 


discussion might be held to evaluate the summary in terms 


of the criteria; or, you might choose to personally evaluate 


some of the summaries orally and have the class evaluate 
others. 


Distri- 
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INTERACTION Grades 7-9 
SMALL GROUP 
GIVES FEEDBACK 
PRE-OBJECTIVE : Given a role playing situation, the 
learner will give appropriate nonverbal 
feedback. 
EXPERIENTIAL 
‘ OBJECTIVE : Given a small group discussion (four to 


six members; five minutes) in which two 
members will present opposite ideas on a 
controversial issue, the learner will 
choose his stand on the issue and give 
positive nonverbal feedback to the speak- 
er with whom he agrees and negative non- 
verbal feedback to the speaker with whom 
he disagrees. 


EXERCISE 1 


TEACHER INSTRUCTIONS: Choose six to eight students for a 
small group role playing situation. Select two members of 
the group to speak on opposing sides of the women's libera- 
tion issue. Instruct one student to support the stand that 
women ought to stay in the home, not work, raise children 
and provide for the husband. Instruct the other student 

to support the stand that women should be free to work out- 
Side the home, expect husbands to do half the work in the 
house and be "equal" to men in all respects. 

Inform the rest of the group (the learners) that they 
are not to speak out loud during the discussion. As soon 
as the discussion between the two speakers begins, the 
learners should pick one speaker to support nonverbally and 
disagree with the other nonverbally. Instruct them to use 
their eyes, mouths, body movements and hand and foot move- 
ments to nonverbally support one speaker and nonverbally 
disapprove of the other speaker, as each speaker expresses 
his "side" of the issue. Instruct them that they must 
choose one speaker and support him throughout the discussion. 
Nodding "yes" and "no" movements of the head are not to be 
used. 

Instruct the rest of the class to observe the behavior 
of the learner and try to identify which side. of the issue 
he is supporting. 

Following the role playing discussion, the rest of the 
class should attempt to guess the position of each of the 
learners in regard to the issue on the basis of the nonver- 
bal behavior displayed toward the speakers. 
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EXERCISE 2 


TEACHER INSTRUCTIONS: Choose six to eight students for a 
small group role playing situation. Select two members of 
the group to speak on opposing sides of the topic, "Pro 
and Con: Four day school week with longer school day." 
Instruct one student to support the "con" position and 
maintain that the longer school day would be bad because 
it would be more tiring and consequently students wouldn't 
learn as much; over three day weekends students would 
forget everything; school day would last longer and in 
winter students would come or go home in the dark. Instruct 
the other student to support the "pro" position and main- 
tain that each class period would be longer--more material 
could be covered; weekends would be longer; there would be 
higher attendance. 

Inform the rest of the group (the learners) that they 
are not to speak out loud during the discussion. As soon 
as the discussion between the two speakers begins, the 
learners should pick one speaker to support nonverbally 
and disagree with the other nonverbally. Instruct them to 
use their eyes, mouths, body movements and hand and foot 
movements to nonverbally support one speaker and nonverbally 
disapprove of the other speaker, as each speaker expresses 
his "side" of the issue. Instruct them that they must 
choose one speaker and support him throughout the discussion. 
Nodding "yes" and "no" movements of the head are not to be 
used. 

Instruct the rest of the class to observe the behavior 
of the learner and try to identify which-side of the issue 
he is supporting. 

Following the role played discussion, the rest of the 
class should attempt to guess the position of each of the 
learners in regard to the issue on the basis of the non- 
verbal behavior displayed toward the speakers. 
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INTERACTION Grades 7-9 
SMALL GROUP 
GIVES FEEDBACK 
PRE-OBJECTIVE : Given a group discussion, the learner will 
provide nonverbal feedback. 

EXPERIENTIAL 

OBJECTIVE : Given the opportunity to participate in a 


group discussion (10 minutes), the learner 
will provide nonverbal feedback and will 
participate in a class discussion. 


EXERCISE 1 


DIRECTIONS: You will be participating in a group discussion 
with six to eight of your classmates. The topic of discus- 
sion will be "The difficulties of being a student." Your 
job will be 
1. To give nonverbal feedback to the other members of your 

group while they speak. This may take the form of: 

A. facial expressions 

B. hand gestures 

GeaeevVer concace 

D. posture and change in position 

E. head movements 
2. To note the nonverbal feedback provided to speakers by 

other members of your group. 
Following the small group discussion, you will be asked to 
participate in a class discussion in which your observations 
of the nonverbal feedback provided by you and your group 
members will be discussed. 


TEACHER INSTRUCTIONS: Divide the class into groups of six 
to eight members. Allow 10 minutes for discussion on the 
topic: "The difficulties of being a student." After the 
activity, bring the class back together to discuss the 
participants' nonverbal behavior. 


EXERCISE 2 


DIRECTIONS: You will be participating in a group discussion 

with six to eight classmates. The topic of discussion will 

be: "What is friendship?" Your job will be : 

1. To give nonverbal feedback to the other members of your 
group while they speak. This may take the form of: 

. ‘facial expressions 

- hand gestures 

eye contact 

- posture and changes in position 

- head movements 
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2. To note the nonverbal feedback provided to speakers by 
other members of your group. 

Following the small group discussion, you will be asked to 

participate in a class discussion in which your observations 

of the nonverbal feedback provided by you and your group 

members will be discussed. 


TEACHER INSTRUCTIONS: Divide the class into groups of six 

to eight members. Allow 10 minutes for discussion on the 
topic: "What is friendship?" After the activity, bring 

the class back together to discuss the participants' nonverbal 
behavior. 
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INTERACTION Grades 10-12 
SMALL GROUP 
IDENTIFIES AND ANALYZES LEADERSHIP ROLES 
PRE-OBJECTIVE : Given a group discussion, the learner 


will describe and discuss the behavior 
of the leader. 


PERFORMANCE 

OBJECTIVE : After viewing a role-played group dis- 
cussion (six members, 10-15 minutes), 
in which two specific group problems 
are enacted, the learner will describe 
the leadership behavior exhibited and 
discuss the most appropriate action to 
take as leader. 


EXERCISE 1 


TEACHER INSTRUCTIONS: (Teacher reads) You are going to 
watch a group discussion involving six of your classmates. 
The topic is "Should draft resistors be given amnesty?" 

A couple of problems will arise during the group discussion. 
Watch how the leader deals with these problems. After the 
group discussion, be prepared to describe and discuss the 
leader's behavior in dealing with the problems and other 
ways a leader could deal with those problems. 


TEACHER INSTRUCTIONS: Select six members of the class to 
role play a group situation in front of the rest of the 
class. The topic is "Should draft resistors be given 
amnesty?" Assign one person in the group the role of lead- 
er. Privately instruct two others to withdraw from the 
conversation and not enter it unless encouraged to do so. 
Privately instruct another two members to wander from the 
topic and joke with each other. The discussion should 
last 10-15 minutes. After the role playing exercise, the 
class should discuss the problems encountered by the group, 
how effective the leader was in solving the problems, and 
which alternative techniques could also have been employed. 


Possible questions for discussion: 


- Did the leader keep the group on the topic? 

- Did he attempt to involve everyone in the discussion? 
. Did he help set proper norms for discussion? 

- Can the problems be clearly identified? 
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EXERCISE 2 


TEACHER INSTRUCTIONS: (Teacher reads) You are going to 
watch a group discussion involving six of your classmates. 
The topic is "Should students be given more free time dur- 
ing school?" A couple of problems will arise during the 
group discussion. Watch how the leader deals with these 
problems. After the group discussion, be prepared to 
describe and discuss the leader's behavior in dealing with 
the problems and other ways a leader could deal with those 
problems. 


TEACHER INSTRUCTIONS: Select six members of the class to 
role play a group situation in front of the rest of the 
class. The topic is: "Should students be given more free 
time during school?" Assign one person in the group the 
role of leader. Privately instruct two others to withdraw 
from the conversation and not enter it unless encouraged 

to do so. Privately instruct another two members to wander 
from the topic and joke with each other. Instruct the lead- 
er to ignore the members who are withdrawn from the group 
and attempt to push his own opinion. The discussion should 
last 10-15 minutes. After the role playing exercise, the 
class should discuss the problems encountered by the group, 
how effective the leader was in solving the problems, and 
what alternative techniques could also have been employed. 


Possible questions for discussion: 


1. What effect did the leader's role have on the resolution 
of the topic question? 

2. How did the leader's role affect the participation 
of all of the other group members? 

3. What were other members' feelings toward the role of 
the leader? 

4, What other problems arose as a result of the leader's 
role? 
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INTERACTION Grades 10-12 
SMALL GROUP 
IDENTIFIES AND ANALYZES LEADERSHIP ROLES 
PRE-OBJECTIVE : Given a group discussion, the learner 


will analyze and evaluate the most ap- 
propriate action to take as a leader. 


PERFORMANCE 
OBJECTIVE : Given a small group discussion (six to 
eight members, 40 minutes), the learner 
will orally analyze and evaluate the 
behavior of the leader in terms of pre- 
specified leadership dimensions. 


EXERCISE 1 


DIRECTIONS: You will be participating in a group dis- 

cussion on the topic, "What is the ideal school?" The 

"ideal school" must meet the following criteria: 

LS Lt musty bespract teas 

2. It must be available to everyone 

3. It must attempt to make learning more interesting and 
"relevant" to students. 


At the end of the discussion you will be asked to evaluate 
the leader's effectiveness using the leadership dimensions 
below. 


Leadership dimensions: 


ZL Encourages discussion 

2 Avoids dominating the discussion 
3 Keeps group on topic 

4 Intercedes in personal conflict 
5 Presents unpopular views 

6. Avoids personal bias 
7 

8 

9 

1 


Remains open to criticism 
- Maintains criteria for solutions 


. Evaluates group productivity 
0. Encourages positive emotional climate 


EXERCISE 2 
DIRECTIONS: You will be participating in a group dis- 
cussion on the topic, "How should the school dress code 
be changed?" Try to watch the group leader carefully. 
At the end of the discussion you will be asked to evaluate 
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the leader's effectiveness using the leadership dimensions 
below. 


Leadership dimensions: 


Encourages discussion 
Avoids dominating the discussion 
Keeps group on topic 
Presents unpopular views 
Intercedes in personal conflicts 
Avoids personal bias 
Remains open to criticism 
Maintains criteria for solutions 
Evaluates group productivity 

- Encourages positive emotional climate 
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INTERACTION Grades 10-12 
SMALL GROUP 
PERFORMS LEADERSHIP ROLES 
PRE-OQBJECTIVE : Given a hypothetical small group situation, 


the learner will act as chairperson and 
introduce a speaker appropriately. 


PERFORMANCE 

OBJECTIVE : Given a hypothetical panel discussion, the 
learner will prepare and deliver an intro- 
duction for a hypothetical speaker. 
Criteria: The learner's introduction must 
(1) be clear and concise, (2) give adequate 
background information about the speaker, 
and (3) be relevant to the general topic 
of discussion. 


EXERCISE 1 


DIRECTIONS: Pretend that you are the chairperson of a 
panel discussion. It is your job to introduce the partici- 
pants to the rest of the panel and to the audience. In this 
exercise you will introduce one participant-speaker. First, 
pick a topic from the list below. Then choose a person, 
either real or imaginary, to be the participant-speaker you 
will introduce. For example, if you chose sports, you might 
introduce Joe Namath; movies, Robert Redford, etc. You will 
have one day to write an introduction which meets the follow- 
ing requirements: 

It must be clear and concise. 


2. It must give adequate background information about 
the participant-speaker. 
3. It must be relevant to the general topic you chose. 


You will be asked to present your introduction to the class, 
acting as if you are the chairperson of a panel discussion 
actually introducing a participant-speaker. You may use notes 
or speak from memory. 


Topics: 

I. music 

ae, SSpercts 

3. movies 

4. professions 
a. Polgtics 


EXERCISE 2 


DIRECTIONS: You will work with another classmate in this 
exercise. One of you will pretend to be the chairperson of 
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a panel discussion while the other will pretend to be a 
participant-speaker in that panel (you will have the oppor- 
tunity to switch roles). 

As chairperson you have the task of introducing your 
partner as a speaker on a panel discussion - the topic is 
"Hobbies." You must (1) interview your partner to find out 
what his hobbies are, (2) write an introduction that could 
be used to introduce your partner in a panel discussion, 
and (3) orally present your introduction to the class, acting 
as if you are the chairperson of a panel discussion. Your 
introduction must: 

1. be clear and concise 
2. give adequate background information about the speaker 
3. be relevant to the general topic of discussion 
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INTERACTION Grades 10-12 
SMALL GROUP 
PERFORMS LEADERSHIP ROLES 
PRE-OBJECTIVE : Given a small group discussion in which 


he will act as leader, the learner will 
follow a predetermined schedule for dis- 
cussion and provide transitions to new 
areas when appropriate. 


PERFORMANCE 

OBJECTIVE ¢ Given a small group discussion (six members; 
30 minutes) the learner, as leader, will 
follow a predetermined schedule for dis- 
cussion and provide transitions to new 
areas when appropriate. Criteria: Majority 
of group members evaluate the leader as 
being at least somewhat effective. 


EXERCISE 1 


TEACHER INSTRUCTIONS: Divide the class into groups of 
six. Tell each group they will discuss the topic: "A Plan 
for the Ideal School." Provide approximately 30 minutes for 
the discussions. Select one member of each group to be the 
leader (learner). Give him the schedule below. Instruct 
him that it is his responsibility to follow and complete 
the schedule during the time provided. He is also to pro- 
vide transitions from one question to the next where neces- 
sary and fitting. Instruct the rest of the group members 
to note and evaluate the leadership behavior of the learner. 
After the discussion, give each group member a copy of 
the schedule and ask him to evaluate the leader, using the 
scale given below. The average of the group evaluation must 
give the leader a rating of "3" or above. 


Discussion Schedule: 

1. Where should the school be located? 
2. How large should it be? 

3. What should be taught? 

4. How should material be taught? 

5 How should teachers be selected? 


Scale for Evaluation: 
l. Ineffective 

3. Somewhat effective 
5. Very effective 


EXERCISE 2 


TEACHER INSTRUCTIONS: Divide the class into groups of six. 
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Tell each group they will discuss the topic: "How to Change 
the Sports Program at Our School." Provide approximately 30 
minutes for the discussions. Select one member of each group 
to be the leader (learner). Give him the schedule below. 
Instruct him that it is his responsibility to follow and com- 

lete the schedule during the time provided. He is also to. 
provide transitions from one question to the next where 
necessary and fitting. Instruct the rest of the group 
members to note and evaluate the leadership behavior of the 
learner. 

After the discussion, give each group member a copy of 
the schedule and ask him to evaluate the leader, using the 
scale given below. The average of the group evaluation must 
give the leader a rating of "3" or above. 


Discussion Schedule: 

I. What changes should be made in present system? 
2. How should funds be raised for new program? 

3. How safe is the program? 

4. is it practical? 


Scale for Evaluation: 
1. Ineffective 

3. Somewhat effective 
5. Very effective 
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INTERACTION Grades 7-9 
SMALL GROUP 
STAYS WITH THE TQPIC 
PRE-OQBJECTIVE : Given a small group discussion in which 


one individual attempts to lead the con- 
versation away from the topic, the learner 
will attempt to bring the conversation 
back to the original topic. 


EXPERIENTIAL 
OBJECTIVE : Given a small group discussion (15-20 

minutes) in which one individual attempts 
to lead the conversation away from the 
topic, the learner will use techniques 
designed to bring the conversation back 
to the original topic. Following the 
exercise, the learner will discuss the 
techniques he used in the discussion. 


EXERCISE 1 


DIRECTIONS: You will be participating in a small group dis- 
cussion on ways of improving our school. It is your respon- 
sibility to use techniques or methods to keep the group on 
the topic. Following this exercise, you will be asked to 
discuss the methods you used. 


TEACHER INSTRUCTIONS: Divide the class into groups of six 
to eight members. Instruct each group to discuss "Ways of 
improving our school." One person in each group should be 
privately instructed to attempt to lead the group away from 
the topic. Remind the groups to attempt to stay on the topic. 
Allow 15-20 minutes for discussion. 

Following the exercise, a class discussion should be 
initiated in which the students will discuss methods that 
they used to keep the discussion on the topic. 


EXERCISE 2 


DIRECTIONS: You will be participating in a small group dis- 
cussion on 'the three greatest presidents of the United States." 
It is your responsibility to use techniques or methods to 

keep the group on the topic. Following this exercise, you 
will be asked to discuss the methods you used. 


TEACHER INSTRUCTIONS: Divide the class into groups of six 
to eight members. Instruct each group to discuss "The three 
greatest Presidents of the U.S." One to three members of 
each group should be privately instructed to attempt to lead 
the group away from the topic. Remind the groups that they 
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must attempt to stay on the topic. Allow 15-20 minutes 
for discussion. | 

Following the exercise a class discussion should be 
initiated in which the students will discuss methods that 
they used to keep the discussion on the topic. 
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INTERACTION Grades 7-9 
SMALL GROUP 
ATTEMPTS TO INVOLVE OTHERS 
PRE-OBJECTIVE : Given a role playing situation, the learner 


will employ techniques designed to encourage 
others to participate. 


EXPERIENTIAL 
OBJECTIVE : Given a role playing group discussion in 
which two members are privately instructed 
to be silent unless encouraged to speak by 
other members, the learner will employ two 
techniques designed to encourage the silent 
members to participate. 


EXERCISE 1 


DIRECTIONS : 

Group leader: You are to act as chairman of a committee 
that is supposed to compile a list of problems at your 
school. Your only task will be to keep the group discussion 
on the topic. 

Silent members: You are to remain silent during the 
group meeting unléss directly encouraged to speak by the 
other group members. You are not to initiate any comments. 

Remaining members: You are to act as a member of a 
committee that 1s supposed to compile a list of problems at 
your school. It is important that everyone contributes to 
the group discussion. It is YOUR responsibility to encourage 
quiet group members to talk. 


TEACHER INSTRUCTIONS: Select six students to participate in 
a role playing group discussion. A possible situation might 
be a committee charged with the task of compiling a list of 
problems at your school. 

You should give the above instructions privately to all 
students involved. Do not tell the other members of the 
group or members of the class that there are two "silent 
members." 

Allow 15-20 minutes for discussion. At the end of that 
time, ask the two silent members whether effective techniques 
for encouraging participation were used and ask them to state 
what the techniques were. 


Possible technigues include: 


1. direct questioning of silent members 
2. asking each group member to summarize his feelings 
3. asking for agreement or disagreement from silent members 
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EXERCISE 2 


DERECT IONS 22:20 

Group leader: You are to act as chairman of a committee 
that is supposed to decide how to raise funds for a club or 
class. Your only task is to keep the group discussion on 
the topic. 

Silent members: You are to remain silent during the 
group meeting unless directly encouraged to speak by the 
other group members. You are not to initiate any comments. 

Remaining members: You are to act as a member of a 
committee that is supposed to decide how to raise funds for 
a club or class. It is important that everyone contributes 
to the group discussion. It is YOUR responsibility to en- 
courage quiet group members to talk. 


TEACHER INSTRUCTIONS: Select six students to participate in 
a role playing group discussion. A possible situation might 
be a committee charged with deciding how to raise funds for 
a club, or ‘clags:. 

You should give the above instructions privately to all 
students involved. Do not tell the other members of the 
group or members of the class that there are two "silent 
members." 

Allow 15-20 minutes for discussion. At the end of that 
time, ask the two silent members whether effective techniques 
for encouraging participation were used and ask them to state 
what the techniques were. 


Possible techniques include: 


1. direct questioning of silent members 
2. asking each group member to summarize his feelings 
3. asking for agreement or disagreement from silent members 
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INTERACTION Grades 10-12 
SMALL GROUP 
CONTRIBUTES TOWARD PROBLEM SOLVING 
PRE-OBJECTIVE : Given a hypothetical problem to work 


out with a partner, the learner will 
use an appropriate approach to solving 
the problem. 


PERFORMANCE 
OBJECTIVE : While participating with a partner in 
a role-playing situation involving a 
problem to be solved (maximum 20 minutes), 
the learner will contribute to working 
out at least two possible solutions to 
the problem. 


EXERCISE 1 


DIRECTIONS: You and your partner will be given written 
descriptions of character roles. The roles are written 
in a way that forces the two characters to try to solve 
a problem. You are to act out the character role given 
to you. You and your partner will have 20 minutes to 
work out at least two possible solutions to the problem. 
The solutions should be ones that probably would be 
acceptable to both of the characters. 


TEACHER INSTRUCTIONS: Divide the class into pairs, with 
one person in the pair designated as Person A, and the 
other person designated Person B. Role descriptions 
should be distributed to appropriate participants individ- 
ually. Each learner should contribute to solving the 
problem while assuming the identity of the character role 
given to him. Each pair of learners-should work out at 
least two possible solutions that they think would be 
acceptable to the characters involved. After 20 minutes 
of role-playing, lead a class discussion about the differ- 
ent solutions which were suggested by each pair. 


Role Description: 
Person A: You are a student leader who is going to the 


principal of your school to request a day off for the 
entire senior class to hold community work day. Many of 
your fellow students are counting on you. You cannot 
take an absolute NO for an answer. At the same time you 
do not wish to antagonize the principal. 


Person B: You are the principal of your school and a 
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student has come to request that the entire senior class 
be given a day off from school. You feel this would be 
difficult because teachers are having difficulty complet- 
ing the term's work in class and you are concerned about 
the school board's and parents' reactions. 


Possible solutions: 


1. Students are given two hours off to work on projects 
on school grounds. 

2. A selected number of Senior students are given a 
half day off to work on community projects. 


EXERCISE 2 


DIRECTIONS: You and your partner will be given written 
descriptions of character roles. The roles are written 
in a way that forces the two characters to try to solve 
a problem. You are to act out the character role given 
to you. You and your partner will have 20 minutes to 
work out at least two possible solutions to the problem. 
The solutions should be ones that probably would be 
acceptable to both of the characters. 


TEACHER INSTRUCTIONS: Divide the class into pairs, with 
one person in the pair designated as Person A, and the 
other person designated Person B. Role descriptions 
should be distributed to appropriate participants individ- 
ually. Each learner should contribute to solving the 
problem while assuming the identity of the character role 
given to him. Each pair of learners should work out at 
least two possible solutions that they think would be 
acceptable to the characters involved. After 20 minutes 
of role-playing, lead a class discussion about the differ- 
ent solutions which were suggested by each pair. 


Role Description: 


Person A: You wish to see a certain film (pick one) with 
your friend, Person B. Person B insists on seeing another 
film that you do not want to see. 


Person B: You are planning to go to the movies with Per- 

son A. You want to see a film (pick one different from 

Person A's). 

Possible solutions: “ 

1. You go to neither of the films and see something you 
both wish to see. 

2.) You submit co chance and ‘flip “a coin. 
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3. You ask opinions of others about films or consult 
reviews. 
4. You do something else. 
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